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The purpose of this handbook is to orient staff to the many

facets of the Alternate Learning Project. It includes aspects

of history so the current staff rill not completely rediscaver

old learnings or repeat past mistakes; concurrently the history

is included so that individual memory and the oral tradition is

not the only source of knowledge. The handbook clarifies prac-

tices so that the enti.,:e staff can systematically make the school

a humane learning settins that empowers its students vith skills

and self-Ilorth.
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I. General 3xp1anation of Lie Johoe.

The Alternate Learning. Project (ALP) is a community-based

public high school that provides an opportunity for its students

to forge a new relationship between their education and the city

in which they live. i mas established as an educational setting

for the many students in the secondary schools of Providence whose

opportunities for diverse learning experiences and for making

decisions obout their lives were limited. For many students in

Providence, these limitations led to a Iligh dropout rate, de.clining

attendance, general unrest, and complaints about course offerings

r.nd guidance services. For other students, dissatisfaction took

the form of boredom and passivity. There was also considerable

personal and intergroup tension. These factors illustrated a con-

siderable need - particularly in a city where unemployment and

underemployment threaten the life possibilities of students whose

capacities and talents are not encouraged.

Four years ago, a group of concerned parents and school

department personnel decided to create an educational alternative.

The school was aimed at,

building a better self-concept within a diversified student
body

personalizing instruction and learning
providing methods of making educators, students, parents,

and the community at large accountable for educa-
tional efforts

creating involvement in the learning process

A further aim was to interest and 'work with other school systems in

expanding the ALP model of education.

The Alternate Learning Project opened in Ser -ember 1971 in a

former bowling alley in downtown Providence. For the first three

years, it was funded by -33LA Title III and the City of Providence.

The school is now in its fifth year of operation and obtains all of

its financial support from Providence public school "monies.

Enrollment Po42xs During the course of the acadenic year, there

are approximately 125 students enrolled at ALP. Any Providence

resident who is a high school student or individual of high school

age wishing to return to complete high school is eligible for

admission to ALP. Students are chosen by lottery from those who
7
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apply for enrollment each sprinrf. Mere is no admittance based on

need since the school does maintain an equal balance of sex and

prcdortionate representation of minority enrollment and family

income. This policy exists in order that the school can accurately

represent a cross-section of the city of Providence and provide all

students with an educational experience that is rich in its

diversity of pr,rticipants. By arrangement with the Providence

'.;chool Department, there are 10 places reserved on a yearly basis

for the transfer of studen+s whose special needs call for place-

ment in the school by referral. 3ased on the lottery held in June,

enrollment in 1975-6 is distributed as indicated:

family income male
white black other Ilhite

female
black other

30 - 4,000 13 14 0 9 11 1

4,001 - 6,500 8 4 1 10 3 1

?6,501 - 10,000 12 1 0 7 2 0

Above 40,000 11 1 o 9 1 0

Dissemination: In 1974-75, the ALP was selected as a model experi-

mental program by Title III of the U.S. Office of Education. The

school received a special grant for the purpose of "dissemination."

This grant has been reneed for the 1975-76 fiscal year. The pur-

pose of the dissemination project is to work with other communities

around the country in developing alternative programs such as

ALP's. Liore specifically, the disseminators' major responsibili-

ties will bes

1. initiating contact with all interested school systems in
Rhode Island and responding to inquiries from other states;

2. developing a dissemination packa7e that can be forwarded
to fellow educators, community groups, parents, and social
service and legal agencies;

3. planninz.and coordinating training workShops for staff
ana administrators I:dshing to start an "ALP" in their
community;

4. rorking with a core group of students who will assist in
dissemination activities;

5. coorainating a resource e_ater at ALP.

In the course of the year, there will be visitors from varied

communities throughout the country observing classes, meetings, and

other school functions; dissemination staff and students will be

visiting other schools and participating in conferences on alterna-

tive education. It is planned that the dissemination staff -



3-.rbie Tucker, Chuck 1 onyon, Linea riin, nc: Lodi 7orrari -

-ill v.ort ,,ith students in a project that will relate the experience

Pt the school -ith broader issues of Lducation.

IT. Participants in the ,chools Responsibilities and Rights

As R.chool 7.hich makes use of community resources in more

varied and extensive i-ays than is traditional, there are more

"participants" in the process of learning. With placement, in the

community, '..th volunteers functioning rithin (and without) the

school building, -qith pupils enrolled in classes in other institu-

tions, rne Yith parents invited to more fully involve themselves in

their children's education, there is considerable opportunity for

persons being "participRnts," There is also opportunity for a

blurring of accountability; this definition of responsibility and

rights is an attempt to make clear the nature of the commitment

made to the school community by varied nembers.

A. Staff

ALP staff menbers have ,:reat freedom. There is considerable flexi-

iAlity for staff members to design and implement educational

prv-rams, to choose and order materials within their budget alloca-

tion, to plan short and extended field trips, to be able to parti-

cipate in the community of the school in meaningful and differen-

tiated ways. In short, staff members are able to function as real

people who can develop their cym potential as well as contributing

to the development of students. Thero are smecific responsibilities

which staff members are ex-ocIcted to fulfills

Counsellings each staff menber will counsel a group of students on
courses, rroals, and related matters

each counsellor meet with their counsellee during
the evaluation period (for more detail on counsbl-
ling procedures see section IT)

each counsellor will be responsible for obtaining
community experience and site placement evaluations
not directly supervised by school staff.

Machin:1 staff must submit contracts of their proposed teaching
responsibilities to the Curriculum Committee for
al)proval and the 3taff Review Committee forildonitor-
ing

student evaluations will be required for all educa-
tional eNperiences offered; these must be deemed
adequate by the student, the counsellor, parents,

9
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rnd director. ,luations should be filled out
for all course registrrnts. ,valuations are due
on the first Ony of each evaluation period.

staff urill a,,ard credit only in the areas specified in
their contract, unless specifically approved, in
advance, by the Curriculum Committee.

staff contracts will be the basis for evaluating staff
york in teaching and carrying out their respective
curriculum responsibilities.

Governance: staff must agree to be evaluated by the Staff aeview
Committee.

str.ff must participate in a minimum number of committees
or aspects of the soverning structure of the school.
(In place of a committee membership, it may be
possible to serve as supervisor of an area where
there is a special need, i.e. supervisor of
counselling.)

Operation: staff must share responsibility for opening and closIng
the school according to a schedule made up by the
director,

staff must keep their respective work areas clean and
share responsibility for cleaning common areas on a
schedule 'made up by the director.

staff must attend stnff and parent meetings.

staff must submit their schedules, including lunch time,
to the Director and the Administrative Assistant to
post on the wall. Unscheduled departures from the
school must be registered vith the Administrative
Assistant, including the destination and telephone
number rhere one can be reached.

the school is open seven hours per day. All staff will
be responsible for working at least five hours per
dry with students in the school or in the community
as directly related to their contractual responsi-
bilities. Teachers will make clear which hours
they be in the school and accessible to the
general student body.

rtaff absences should be noted by calling the school
prior to 9 am and calling the school department
at 272-4907.

open purchRse orders will be the responsibility of only
one staff member.

staff must fill out forms for field trips as indicated
1p:ter; these must be submitted three reeks in
rdvance so that 75;3 of the money to be expended can



be available to tt tLL 7,.t the outse*.

D. 3tud3nts

ALP is a school in -!hich you can feel free rnd responsible. .ith

the help of your counsellor, you may desi-n your oYn progrrm of

courses and 07:pericnces. hatever your schedule, it will probably

be fle::ible eaough to allow you time to york, time to study, time to

develop new skills, or time to enjoy new interests and friends.

Also, aP enables you to take part in decisions which effect the

lives of everyone in the nchool - staff and students. It is a place

in ,ihich you should be able to enjoy leRrning and being. It is also

a resource - of persons, ideas, skills,_y:hich you need to utilize

with intelligence and consideration of its limits. Thinh of your

goals and how the school can help you to attain them. The following

is an explanation of sone of your rights and responsibilities.

Classes: You are responsible for getting to class on time and

attending regularly. If you know in advance that you are going to

miss a class, you sbould notify your teacher. If you are not going

to be at your site placement, you should call and inform your

supervisor as soon Rs possible. Remember, they are counting on

your services and may need to find a replacement for you if you Rre

not going to be there.

Before enrollincr in a particular class, find out what the

requirements are. 1:ow nany classes can you miss and still get

credit? :hat book will be used? !hat can you expect to learn?

'hat do you need to already Imow to be able to do the work?

Classes are available in neighboring colleges and universities

and in other high schools. There may be subjects which you want to

study which are not available in the school or listed in the cata-

logue but which your counsellor may be able to find for you. Don't

be afraid to ask; if we don't have it we may be able to find it.

3oo1zs 7iven to you in class must be returned nt the end of the

course unless your teacher says otherwise. You are responsible for

them as well as for any equipment rhich you use.

Once your schedule has been made out, a copy goes in your

file, a copy goes home, and a copy is kept by your counsellor. If

you dron or add a course during the semester, you should inform

your counsellor of the change.
1 1
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Noise: Although the so'lool -ants to mnin,--i;1 a coAfortable atmos-

phere, respect nust be 7iven to classes -nd activities which are

going on. Tho rooms rro no.6 :7,oundproof. to bo conscious of

yourself and others around you by Izeeping noise at a minimum.

Cleaning: There will be limited janitorial services in the school.

Primary responsibility for cleaning rests with staff and students.

'isitors: The school has many people from both in and out of state

coming to visit and learn about our program. Our building is small

rnd ,.fe try to limit the number of vicitors rho come at any one time

by scheduling them ahead of time. '.;ometimes it is hard for the

staff to heep tract of who comes in and out. If you see someone you

recornize, as a member of our community, by all means intro-

duce yourself and ask them to do the same.

Students from other schools cannot visit ALP unless the

director has been told ahead of time. And then, they can only visit

occasionally. .e cannot allow students from other schools to be at

ALP when they should be in their own schools. Please cooperate by

informin'.: your friends that the Providence 3chool Department holds

us.responsible for letting swdents stay vho are from other schools

and ask them to respect oar visitors policy.

Friend of the School: 3fnce ':re recognize that circumstances will

occur in the lives of our students that may necessitate a leave of

absence, a student siTzteen yoars of age or older may request that

he/she be given "Friend of the School" status. Such a request must

be made two yeehs prior to leaving awl include the planned duration

of thc leave. Approval may be granted following a meeting beteen

the student, the parents, counsellor, and the director. A student

may not maintain Friend of the School status for longer than one

academic year. During the time in which the student is on a leave

of absence, hp/she will continue to remain on the school's enroll-

ment. Permission for such a leave must be granted in writing,

si,ned by all three parties and placed in the student's file.

i-ro-ridence Cormunity A limited number of paid site

-olacements are available for students whose family income complies

with 0E0 poverty guidelines. You can earn up to .25 a week. Your

counsellor has a list of these site placements. Ask hip/her about

12
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them if you thin:: you are eligibis.

=vrluations: 17o 7xrdes are given. Instead, four times a year both

students and strff write evaluations for work done during the

previ.ac quarter. _Lvaluations rre kept for each student in his/her

file (locnted in the office area) and rre onen to students at all

times. During evaluation neriods, student/staff/parent conferences

-1.11 be held to trii: about your work.

arrduation and Competency Reauirements See statement in Curriculum.

AttendrInce: Attendrnce requirements are determined for each course

by the teacher.

Transnortation: 2.us Cards and Bus Tokens will be provided to all

students. 3us tokens are to be used VIZ to get to and from site

placements or to and from nlaces in the city where students are

doing research or other course work. They can be obtained from

your counselor on a pre-arrrnged weekly schedule.

Sook Policy: Sooks/articles will be provided for all courses,

projects, etc. Because of very limited funds in this area, all

books must be returned at the end of each quarter for use by others.

A largo number of books related to courses will be kept on reserve

in the library. They rill be loaned out for a brief period of time

but they must be returned for use by otliers. Also, current college

catalogs are kept in the library.

Telenhone Policy: Students and staff will not be called to the

phone except in emergencies. Out-cToing calls are permitted by

students and strff for school-related business OM. The pay

phone must be used for nll other calls--it is located near the

lounge area on the first floor.

Foods Generally, people will have to bring lunches or buy food at

the nei7hborhood lunch counters. Lating together during communal

lunch periods on Tuesdays and Thursdays from 1 pm - 2 pm is

encouraged.

School Governance: See statement elsewhere.

prugs:, Drugs are not allowed on the ALP premises. If a student is

caught dealing in drugs or smoking marijuana in the school building

that student will be automatically suspended from school for 1 week.

7 13



A second offense will result in r two wee,: suspension. A

third offense in expulsion.

Hearinss will be providcd for any offender by the schooPs

discipline committee rith director and parents of the student

present..

Student-Staff Roster: A complete listing of names/addresses/

telephones of all school members. Please make sure we have your

correct address/phone so it doesn't get printed wrong. Available

durins the second week of school.

Personal 8e1ongia7s: Je assume no responsibility for loss of your

personrl property. You must keep a careful and constant watch on

your things. Carry them with you at all times. :e're trying to

set lockers, but it'll take awhile.

Library Cards: Available at Providence Eain Library (three blocks

from us) for students from both in Pmd out of Providence. Use of

this library is hishly recommended. Also, a limited number of cards

are available for use of the :lrown University Library. Ask Sandy.

3oard: There will be a bulletin board located at the main

office which lists all the activities of the week. Consult it

regularly.

C. Volunteers

There are a number of persons who are interested in aspects of the

school or alternate education in general; there are also persons

whose skills and services would be of use to the ALP community

throush courses, nresentations, etc. Over the life of the school,

the use of volunteers has fluctuated widely. limy have brought

real talent and interests to our pupils; some have not functioned

consistently enough to be really helpful. Volunteers also may have

difficulty in understanding the nature of the school, and the

expectations that pupils, parents, staff, and others mey have. They

may feel fragmented and isolated from the general direction and

"feeling" of the school.

To meet those needs, it is expected that volunteers wills

be interviewed be the Staff Review Committee as to their
interests, directions, and goals for participating in
the school and to interview the committee for their

8 14



insights an,2 experiences r.nd expectations in regard to

the school.

be expected to visit and participate in a range of activities
in the school prior to their more complete involvement.
This should include a range of 3-5 classes, committee
meetings, as well as discussions with staff and students.
They should rlso review the staff and student handbooks
and the cataloeme.

be expected to write a proposal for a course experience that
can be reviewed by the Curriculum Committee. If there
should be difficulties in their developing an acceptable
Proposal, a staff member in the appropriate rrea will work

with them.

have a particular staff member as contact person.

Incidental visitors, or ;.ersons making a presentation on a

limited basis will not need such involvement. However, persons who

are going to "assist" in a course with a regular staff member should

still be reviewed by 3taff Revir.

Jolunteers who meet these criteria (and part-time staff)

will be eligible for full participation in the community of the

school.

D. Parents

The school exists to enable students to develop skills and a posi-

tive sense of self; those can best be accomplished with the coopera-

tion and support of parents. There are a range of rights which

parents have in any school. 3ome of the most .important are listed

in the hope of encouraging parents to more fully participate in the

school, including to inspect the records of your child, to sit in

classes, to discuss problems with teachers, to seek remedial help,

to participate in community meetings, and to participate in deci-

sions -thich affect the school as a whole. Parents are invited;

those invitations will be meaningful only so long as staff makes a

continued effort to include their participation and respecf their-

interest and values.

It is not possible for a s'aff handbook to mandate the responsi-

bilities for Parents. It can list responsibilities they would like

the parents to act on.

]ncourage your son/daughter to participate actively in all aspects

of the school, to take their resDonsibilities seriously and con-

9 1 5



tinually by attenCin7 all classes rnd meeting all responsibilities

of their courses and e::periences.

Review the stuf.ent's schedule for each quarter to understand
the student commitments, to encourage their fulfilling it,

snd to be supportive of their attempts.

Review carefully the evaluations made by the teachers in
each quarter to see the nature of the student's performance.

Discuss the evaluations and schedules with your son/daughter.

3e responsive to student concerns about classes and teachers
by coming to the school and talking with staff about prob-

lems rnd concerns.

3e an advocate of your son/daughter in regard .to the school;

we ruish to do yell by him/her; you can help us by being
sure ye deliver to your child what is promised.

Participate in the decision-making of the school by func-
tioning on committees.

III. Governance and Decision-liahino:

A. General Princinles and Historv of Governance

Fundamental to the concept of alternstivism is the need for

making choices, and for assuming self/group control over decisions

that influence the lives of the participants. At ALP, there has

been a continual e;.lphasis on the school as a "community" or as

being community-based, although the meaning o:17 thesc terms for

decision-making has not been clearly defined or consistent during

the life of the school. The question of sharing power has been a

continual concern for participants 1- the school. The staff has

attempted to use the experience of : Lvidual and group decisions

as a means to developing a consciousness of political and societal

responsibility.

There is a general acceptance of the principle that indivi-

duals should have nrime control over their own lives; acting on

that principle has been difficult. Students have considerabl,,,

choice and influence over their personal schedule of courses and

experiences, as do the staff. :lovever, the control over the general

proceedings of the school has been a cause of considerable conflict

which has caused dis-satisfaction and impeded necessary decisions.

Participants have tended to view the world of governing in polar

form: either each individual controls all aspects of their ovn

10 16



experience or rule will be provided by rn impersonal and insensi-

tive bureaucrrcy. Tiles° disagreements have caused considerable

rnguish to students and staff in the past yerr as disagreements

surfrced ,7ithout very fully developed means of conflict resolution.

Governance by consensus through the form of "tcom meetings"

has been attempted and has been the central focus of the school's

activities at tiLls. It may have served the function to involve

some students in the process and to sensitize them to the nature

of politics. :orever, innumerable instances have occurred ,7here

decisions. were delayed or were made by the individuals most imme-

diately pressed by need (t11,: director, other staff) withou; the

explicit consent, participation, or choice by the community.

There 117,.s been considerable disagreement and conflict as to whether

this decision-mPking process subverts or fulfills the concept of

community. T-o aspects of the disagreement intensified the feeling

of the participantol there were no means or procedures for resolving

conflicts when consensus was not possible rnd there were difficul-

ties in understanding --ho 1.,a5 actually making decisions in this

fom of governance.

The mechanics of consensus have been a continual concern. It

has been extraordinarily difficult to find the time, place, or

instance where the community could gather conveniently. The commu-

nication netrork has made it difficult for those actually in atten-

dance at a meeting to have even a minimum knowledge of the issues

or related events to be able to make informed, intelligent deci-

sions. ileetings tended to be dominated by those persons who were

verbally skilled and forceful enough to capture the interest and

momentum of the meeting - and those with such skills tended to be

staff. iith little information on the issues, there tended to be

little definition of alternative choices available. Increasingly,

the discussions led to ideological issues of what position was the

more "just" or "humrtne" or "free." Often philosophically interest-

ing (though very repetitious), these discussions did not solve

problems nor enable different sides to see much legitimacy in the

positions of others. Operationally, the "community" became that

particular group which could assemble around a specific issue rather

th-tn a group 77ith commitments to a long-term process of sharing,

elaborating, and understanding differences along with solving imme-

1 7
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dito problems.

Proceeding as posed some problems; more fundamental is the

definition of community which underlies the process of consensus.

There is an e;:pectation thnt all problems, disagreements, and con-

flicting interests would disappear if there :rere enough time and

goodwill to resolve them. There has been less attention given to

some of the real interests that may divide persons who are partici-

pants in the school. lith the freedom of action which the school

provioed to ndiviclual staff and students, there was the e:Tectation

that the individtual would act in the interest of thc community.

This has not been consistently borne out, not due to ill will or

perversity but because individuals have acted on a definition of

group interest that was actually a manifestation of their own

views, iithout consideration of the needs and rights of others and

without mechanisms for deciding issues of real conflict, there can

be a 0.estTuction of community and considerable mistrust.

3. Present Organization

These concerns caused ALP to seek other sources of ideas on

gove rnance, particularly in defining "community" and in defining

a structure that reflects the eNperience of other alternative

schools as well as the literature of group processes. The nature of

the co-amunity 7-.21-derined as:

membership is valued as an end in itself, not merely as a
means to other ends

there is concorn rfith 1.1.7.ny and significant aspects of the
lives of members

there are coilpoting interests and factions fer many questions
there is shared responsibility for the actions of the group
there is e;:tensive personal contact among the members
there arc shared common purposes so that there is a need for

procedures for handling conflicts within the group.

The present decision-making of theALP includes a structure

that balances the individual's interest and responsibility to ALP's

collective membership. It assumes that there must be an inter-

dependence between the members of the community and that the process

of coamittee functioning is the most effective mode of attaining

that 'interdependence. Governance includes the maintenance of a

communications system to inform each committee and the community at

lar,se about events, issucs, data, and the alternative courses of

1 8
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action available. -.,?his communication syste,1 will include Periodic

publication of the activities and issues of the school, hearings to

be held by committees as necessary and a re-allar posting of times of

committee meetings, rendas of committee activities, committee mem-

oership, minutes of meetings, and definition of decisions made.

ibre specifically, community decision-making operates on

several levelctt. There are:

- committees specifically charged with certain functions
which will make recommendatioh3 to

- the Director, who will be charged with the final responsi-
bility subject to a check by

- a Toi-n Ueeting procedure which will enable the community
at large to challenge and question the functioning of
the committees and/or the Director.

Recommendations made on the basis of information, of careful

deliberation and of participation by all segments of the community

will enable the Director to be bounded by the interests and the

research of the collective membership. This structure is intended

to enable all members of the community to share authority and

responsibilit,y. It also has specific procedures for conflict reso-

lution developed in ac:vance and on varied levels, as defined in the

Committee procedures and functioning.

1. Committee Procedures

Committee membership: =ach committee will consist of a mini-

mum of 6 persons, 2 students, 2 pnrents, and 2 staff. The students

and Parents need represent low, middle, and high income, approxi-

mately mi;:ed by race and sex. A quorum of 5 members is necessary

to conduct business and make recommendations, including parents,

studezts, and staff. .hile no maximum membership is defined, it is

expected that 15-16 (proportionally divided) is the highest member-

ship that can be expected to function effectively. Participants

will make a commitment to continuous participation in the work and

responsibility of the committee. (Students will be encouraged to

develop Independent Study Contracts on Governance to enable them to

develop skills of orrization and to utilize the experience of the

Committee as part of their "credited" learning experience.)

Committee operations: Committees are to function as task-

oriented groups, following several specific steps to enable the
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group to work to;ether effeciently.

the chairnersons will be responsible for organizing the work
of the committee, and to move it to complete its responsi-
bilities.

the secretary (which may be rotated) will take minutes of
the meetings and make careful, legible copies for the
committee.and to be posted and sent to the steering commit-

tee,
the committe6 as a whole, with the leadership of the chair-

person will define procedures for operating, including
-filether Roberts Rules or some alternative procedure will

be followed. This will include rules for voting on issues

by the regular members of the committee.
define the necessary steps to gather information and make

recommendations.
determine the amount of time allocated for each step.
determine participants' responsibilities for -etting and

analyzing information and for discussion.
define the persons, topics, data to be sought in the delibera-

tions,
define the agendas for successive meetinss, including

tas!:s to be completed
approximate time allocated for discussion for each

item
responsibilities of individual members
definition of alternative decisions under discussion

,ach meeting will include the following proceduress

acceptance or specific modification of t1w agenda priorities
continuous polling or seeking views of less active members,

functioning in r. supportive wET to encourage participation
and divergent ideas

continuous refocus by thd ch7Arperson (or other) as is
necessary to enable the .iriy to complete its tashs

..:xamples of meeting minutes and agendas follow.

2 0
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(_.xample of Committee Agenda)

AD HOC CAUCU): meeting Tuesday, April 22 5/5/5/5/5/5/5

Acc-...,ptance or modification of minutes O.-7 meeting of
April O.

10 min. 1.
linit

2.

15 min. 3.

Definition and modification of agenda (as follows).

Report from committees on meeting times, progress,
an0 needs.

Dudget
Discinline
Curriculum
Graduation
Parents
Communication

25 rain. Initial definition of the functions of committees;
what do they conceive as being an "appronriate"
responsibility and wrys to nroceed on their work.
Comments, questions, and elaboration leading into
the next topic.

20 min. 5. Initial definition of the ways and schedule of
intersection of the varied committees; how can the
separate tasks of the committees be coordinated so
that they can function well. Definition of time-
lines and sequences of activities.

(It is expected that this may be approximate and our
decisions tentative; there will be further thought and
definition for the neeting next week.)

10 min. 6. Report on preliminary revivqs of "credit" for third
quarter.

25 min. 7. aesponsibilities for nave week and tentatvie agenda
for that meeting; review of the processes of today's
meeting.

aecruit new members, particularly students?

2 1

15



( :7.a.iap1e of Committee ilinutes)

cuRaIni-ai COIiLIITTE 1IiRJT - Tues. , Lay 6, 1975

Attending: Ha:talie, Chair.
Gordon, secretary
Al
David
Connie
Kii-chii
Don
Uartha
Art
Ji
Tom

staff
staff
parent
student
staff
student
parent-staff
staff
staff
staff
student

1:atalie ruled thnt a quorum rias present for the purposes of this
meeting.

She asked if we should lower the numbers of the quorum and/or
abandon the proportion-rule (parent/studenVstaff).

Art agreed that a lower quorum was only practical. It was proposed
an f. agreed by coasensus that the numbers of the quorum be lowered
to 2/2/2. i:atalie said that e would move ahead and expect P
ouorum tomorro-,.

Al rsked why we did not go back to this year's curriculum and
cinply build from it (change, Rda, delete, etc.). He asked
students present how they liked the present curriculum.

Tom said that he liked the fburth quarter catalog of classes
because his personal interests ere well served by it. (The law
course, in particular.)

David did not like the catalog since too many basic Lnglish courses
suddenly appeared in the catalog. A lac': of balance. It was
agreed that this wac; in opposition to the general goals of this
year's curriculum which called for a balance between basic courses
and advanced academic courses. David expects an effort on the
P-rt of the staff to work this balance.

said that she had found the school curriculum to be more
rnd more interesting as the year progressed. The said that her
own increased interest was delayed by the time it took her to "get
herself back together again" after a time out of school.

iTatalie an
above as:

1.
2.

3.

alysed the needs expressed by the students rho spoke

a balrnce in the nature rnd the level of eourses offered.
an opportunity for intensive work in a single area of
personal interest.
an opportunity for the student to re-integrate himself
into the school experience after being away from the



clr,sa-roon.

Don proposed that re
courses offered rith
the general coals of
there is no need for

can achieve only so much variety in the
our present resources. He also proposed that
the school have already been stated and that
this re-examination.

Gordon insioted that the re-examination vas an important task of
this committee, and l'atalie stated that we must and indeed are

from the general to the specific.

Al stated that the great strength of the school should be its
flexibility. Can ve determine a core of study areas and courses
tIlat seem to fulfill the needs in general of our community? Then
- step two - find a 1)Ossible source of teachers to work in those
-reas - then three - offer these areas to students to determine
their desires. Finally, set Up classes in desired areas using not
only staff but community resources. Flexibility, Al reT)eated.

Don spoke of the desirability of helping students to construct
their orn education, that we should help them to use their on
resources.

Art reminded us that this stance - while a "good one" - can easily
degenerate into irresponsibility on the part of both students and
staff.

Al brought us bpck to the idea of a "core" to which all work in
the school could relate. It shoul-1 be small - a group of
absolutes. He reminded us that a core too often c....rors as a cancer.

i:atalie asked that we consider adopting for the curriculums
1. basic skills require:aents before graduating, a student

must demonstrate competence in ,nglish and ilath. (Al

asked her to consider calling Lnglish "Reading and iriting,")
2. a series of work-oriented learning experiences and other

non-academic experiences, using knowledgeable students as
supervised teachers for perhaps both credit and pay.

3. a comparable series of learning experiences with an academic
orientation, using student teachers as above.

She offered our present "youth counseling" program as an example.

To- stated that students need more help in determining just what
cornunity resources are available, not leaving this to accident.

Gordon spoke of the relative inability of the individual counselor
t,) be up-to-d-te in kno,ling all that the community can offer in
1.-esources.

Al proposed a class, an effort to discover what is available in
community resources, and ::fatalie proposed a "yellow pages" effort
to list those resources.

Don suggested that we take some time at the beginning of the school
year for an orientation of students to the school and to community
resources. A series of workshops.

17
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Tom a:reed that ho 7,anted an orientation, a chance to meet with
teachers a-n(1 learn yhat they offerin7, to learn "what it's all
about." :e suested that counselors could at that time introduce
students to outside resources..

2ii-chii seconded Tom's picture of the orientation, but DpIri
st.,-.ted that he could not "get with" the question of orientation at
the besinnin:: of school.

t.lic af;eked the committee to consider before tomorrow's meetins:
1. the nature of the possible orientation
2. the decision of basic skills and how competency would be

defined.

2,1
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2. Committees and their function, leading to recommendations to

the Director:

Steering Committee: iLonitoring the activities and functioning of
the Director in regard to his/her performance
of duties and liaison with the Providence
School Department

Communicate the workings and decisions of other
committees to the larger community through
newsletters and pc,itings

i.ionitor the agendas and actions of the other
committees to coordinate and integrate their
work

Adjudicate conflicts of jurisdiction between
varied committees

ifonitor the implementation of policies by the
varied committees and the Director

Staff Review Committee: Develop criteria for varied jobs within the
school

Develop and elaborate procedures for review of
staff

Lvaluate individual staff members by varied
observations, interview of students and staff,
and analysis of their fulfillments of contracts

Define staff needs as a consequence of the above
activities

Develop and act on procedures for interviewing
snd hiring new staff and removing staff whose
work is continually deficient

Serve as a support mechanism for staff with
difficulties by seeking resources and consul-
tation which can be helpful

Interview and make judgement on volunteers
Review data on course-completion rate by pupils

to assess student-staff interactions

Curriculum Committee: Review and assess the school's priorities and
allocation of reSources (money and staff time)
in the varied curricular areas

Define priorities for the year and successive
quarters

Define general criteria for courses to be used
by staff in developing courses and procedures

Review the distribution of courses offered and
taken in each quarter and the amount of credit
given by the individual instructors

Review the independent study proposals each quar-
ter and balance staff workload, in consultation
with the Staff Review Committee

Graduation Review Committee& Define and clarify the procedures for
graduation

Plan graduation
II.
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Jerl;e as a -)cr,:(.1 or all applicant3
for graduation

Discipline Committee: Develop procedures for resolving conflicts
between individua] members of the community

Serve as hearing board for persons accused of
violating the procedures or property of the
community

3udget Comuittee: Review past budget expenditure in the varied
areas

Review the budgetary expectations for each
quarter throughout the year

Compare actual expenditure to allocation in
order to define successive budget needs

Defin budgetary priorities for the year
fork with the Director to prepare the budget
for next year

The first task for each committee in September will be to develop

a calendar of concerns and tasks for their operating over the

course of the year.

3. The Director

The organizational structure seeks to make the internal role of

the Director as leader Pnd administrator consistent with the legally

defined role by the Providence School'. Departments concurrently, the

sharing of authority rith the committees is to make the Director

the legitimate spokesman of the will of the school community. The

Director has specific administrative functions to the school

departments and within the school. The Director's role in govern-

ance isi

to.organize the committee structure, including naming the
Chairpersons of each Committee,

to facilitate the participation in the ctommittees bk
students and parents, and

to support and reinforce persons on committees functioning
properly by acT,ing consistent with the procedures him-
self.

Most important is the working with the Committee chairpersons and

the Steering Committee to rationalize a Master Schedule of Committee

Activity for the year so that each committee can meet its own

charge and also fully cooperate with committees which overlap in

responsibility.

4. The Town Meeting

The Governing Board, in passing its power to a system of



committee recommendations tothe Jieuoj, id_ovlued appai tu a

town meeting, but did not specify its procedures.

Since the intent is to check the powers of the committees

and the Director, it must be easily assembled by members of the

communty who wish to question and openly discuss specific decisions.

3ut since its action follows the considerable effort and thought

of the working committees its power should not be subject to a few

members of the community. ,It should express the will of a sizable

proportion of the community.

;e take the following conditions to be necessary for a town

meeting to overturn a decisions

1. That all members of the community - students, parents, and

staff - be notified in writing at least one week in advance of the

agenda of the town meeting.

2. That any group or individual within the school may call a

tom meeting by collecting 25 signatures from within the community

on a petition stating the intended town meeting agenda; mailing of

the agenda and ballot must be coordinated by the school's secretary.

3. That'only.agenda items .so posted bY subject to a vote.

4. That prior to any mailing the group or individual planning

to call a town meeting must notify the Director and the chair-

person(s) of the relevant committee(s) of their intention and these

two are required to meet with the persons seeking the town meeting

to discuss the group's position.

5.-That the chairperson of the town meeting will be the

chairperson of the curriculum committee; if the issue is curricular

the chairperson will be the chairperson of the staff review commit-

tee, etc.

6. That the meeting will begin with opportunities for speaking

by the Director and persons initiating the petition.

7. That votes may be cast either in person or on written

ballots provided with the agenda and then mailed or delivered to

the school's secretary.

8. That voting be conducted on a one-person one-vote basis,

figuring One vote per students (now roughly 125), one vote per set

of parents or guardians (again roughly 125), and one vote per staff

member (now roughly 20, full and part-time).

9. That a motion to overturn a decision requires the approval
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of the majority of those voting, with a minimum of 1/3 of the total

votes of the community needed to carry (now roughly 85).

10. That decisions concerning hiring, expenditures of money,

and contrac,s with outside individuals and organizations can be

overturned only within three reeks of the original decision.

11. That any failed motion to overturn a decision nevertheless

requires from the Director and the chairperson(s), of the relevant

committee(s) a full and complete explanation of their reasons for

supporting the decision.

I/. Counselling

The purpose of counselling is to enable the students to make

full use of the resources of the school, to engage student personal

concerns, and to provide advocates for the counsellees in situations

where there is a need for such support. Central to the counselling

function is to help the student develop attainable goals, to assess

their development and needs and to select experiences that will

help provide growth in skills and self-worth. There are some formal

procedures suggested in this section which can complement the

individual efforts of staff as counsellors and which can help devel-

op student skill in self-assessment and use of the school as a means

of development.

Students have the option-of-choosing a counselor at the start

of each year; part of the orientation week will be utilized for

students to become acquainted with staff members. If there are no

clear preferences and choices, the students will be assigned, with

some consideration of balancing the demands on varied staff members.

There may well be changes during the year or in successive years.

If students wish to initiate changes in their counselor, they should

discuss it with the counselor or the Director.

All full-time staff at the Alternate Learning Project are

assigned a group of students to counsel and generally guide through

their experiences, both academic and personal. Ihile the counseling

relationships include some of the most successful and rewarding

experiences in the school, they often challenge the staff in ways

no other aspect of the school can. Good counseling reIaTAonships

are rarely easily or quickly developed. They require much time,

effort, and patience since unknown and unpredictable circumstances
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in the students' lives are factors in the relationship. There are

times when the couns.,llee may relate better and/or feel closer to

another counselor; these instances should not be seen as failures

but as unavoidable hRppenings in the changing sense of self on the

part of the counsellee. In some cases, the counsellor may suggest

that his/her counsellee switch to another staff member. In such

cases, the counsellor should discuss the possibility and appropri-

,teness with either the head of counselling and/or the Director so

that the situation. can consider the existing demands on the time of

a new counsellor, the usefulness of the switch for the counsellee

and the appropriate timing and preparation for such a move.

Specific counselling involves examination of goals and attain-

ment, selection of courses, experiences and teachers, and supportive

feedback on Trowth and needs. The more formal aspects of the coun-.

selling will be concentrated at the beginning of the year, and in

the transition between quarters. A specific outline of activities

for the counsellee and counsellor to pursue is described below.

L, Goal settinc-

The importance of goal-setting, self-assessment and careful

use of school resources is emphasized by the inclusion of a

"curriculum" on decision-making and self-asSessment to be included

as an element of the counselling function. It will include the

"normal" and informal aspects of counselling; in addition, a student

will be granted one credit in personal development/decision-making

when the following criteria is met (and the appropriate forms sub-

mitted):

each successive quarter, a Goals work sheet is included in
the folder (a minimum of 3)

for each course taken, the student will fill out a carefully
developed evaluation (a minimum of 75,-; of courses)

at the beginning of the year and the ending, student will
engage in a carefUl self-assessment of competencies, devel-
=tient and growth (a minimum of 2; the initial assessment
could be completed as late as the ending of the first
quarter)

each of these will be subject to a qualitative analysis by
the counsellor so that the succession of evaluation is of
continuous and/or developing complexity and quality

Note: these are not intended as writing skills; for those students

whose limited writing skills may interfere with activities, the

tasks could be initially accomplished orally and the counsellor take

23
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the responsibility for the actual writin2 or outlining. The expec-

tation is that the exercises will be thoughtful; that may or may not

be well-written depending on the student's Skill.

3. Counsel1im7, Procedures

At the beginning of the school year, the counsellor will:

1. Review the student's interests, skills, and competencies,

including an assessment of their acedemic record, credits, and needs.

2. ork with the student in preparing a definition or state-

ment of goals for the year, for their time in the school, for the

future in general. A suggested format for this activity is included

in this section; see Goal Setting. It the student is planning to

apply to college the counsellor should review the materials on this

process with them.

3. Review the student handbook with the counsellee, particu-

larly to emphasize the expectations and responsibilities of the

students as well as their rights as a member of the community.

4 Review the course catalogue, examining options and possi-

bilities that would appear to be compatible with the student needs

and goals. Also suggest some possibilities that might be clear

extensions and risll:s for the students so as to expand their reper-

toire of concerns.

5. R-view the process of course evaluation with students,

using sample evaluations to clarify what is expected.

6. Based on these conversations, help the student fill out

copies of :

(P.) the schedule of courses for the first quarter:

(b) the goals statement, including specific reference

to the first quarter course selection, and

(o) the planning worksheet

These should be completed in triplicate, with one copy for the

student, one for the counsellor, and one for the student file.

At the midpoint of the quarter, the counsellor should meet

with their counsellee to review their progress at that point. It

should include completing the Planning Iorksheet, with particular

emphasis on effort to attain completion of activities or to con-

sciously drop from participating in the class. Serious difficulties

should be reviewed with individual teachers; if there are serious
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general concerns -,.bout the student's progxess or personal problems,

it should be reviewed with the Director, with the possibility of

contacting the parents.

At the end of each quarter, there is a week set aside for

counselling. Your formal meetings ,,ith counsellees should include

the following steps:

1. Be sure that they bring course evaluations, a draft of

their review of the quarter, and a proposed schedule of courses for

the next quarter.

2. De sure that you have course evaluation forms from each of

the instructors.

3. Review the work of the last quarter, with particular empha-

sis on successes, with serious difficulties, and on significant

differences in perception between the student and hi/her instruc- .

tor(s).

4. Based on these discussions and review, help the Student

fill out copies of the (a) course schedule, and (b) planning work-

sheet for the next quarter.

At the end of the year, the above will be augmented by

completion of the evaluation for the year in relation to goals,

self-development, and the resources of the school. For those

students rho wish to graduate, this statement will be included in

what is submitted to the Graduation Board of Review.

NOTE: Counsellor need be aware that the credit system for other

Providence public schools is framed in terms of times served and

mere credits required. Consult the graduation requirement section

under the Curriculum.
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PLANNING iORI:SIM.LT FOR QUARTLR 1 2 3 4

name counselor date

I. Planning

'hat do you want to do? or, lhat is your goal?

How will the courses you select enable you to do it?

II. Checking

How is it going? How have you and your instructors meshed expecta-

tions? that can be done about-it now?

,

.

III. 2valuating the total program (you should include cum letiunL

and review of course evaluation forme)

How did it work out? lhat were the stre hs

courses? of self?

,"
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Example of GOALS SLTTING:

SI:JO-ANALYSIS AFD US: OF SCHOOL a-Lamm:is

The ALP community is made up of,students who seek various
competencies and staff who organize courses and experiences to meet
those needs. At the beginning of ths year and.at the end, you are
asked to tal,:e a careful look at yourself and the resources available
for development. You determine goals that can direct your learning
experience. This form lists a series of concerns and procedures you
can follow in setting goals. You are asked to work 'with your coun-
sellor to develop a statement of goals. This will be kept in your
folder and can be reviewed each time you make further decisions.

1. Choose goals that fit needs and purposes. An illustrative list
of goals follows and may stimulate your thinking. People who have
purposes in life or have thought carefully about what they went to
do generally achieve their objective. As you consider goals, think
about some of these questions:

A. hat do I want to be like? billet kind of a person?

B. ,hat are my strengths, weaknesses, hobbies, talents?

C. :hat should I try to accomplish today? this week? this
year?

D. hat career plans do I have?

These are important questions and your answers may shift with time.
You may wish to note persons who you have talhed with or should
talk with in regard to your goals.

2. Plan a schedule of activities that helps achieve the goals you
have selected. flany kinds of stivities are possible while attend-
ing the Au, -2xplors the school, study the new posters that keeP
appearing, ask around about things going an at school or elsewhere.
Don't be afraid to change Your schedule or to drop-a class as time
goes on. Laturally, people shouldn't change because of a whim, but
on the other hand, don't stay in the seme class because you think'
the teacher's feelings may be hurt if you drop. IhenyoW have mad
out your schedule, give your advisor a copy: Your goals and
schedules constitute an imPortant part of the records that show
what your plans and activities were over the ye

A. Carefully examine the master schedule. Go
item, starring or checking those items that se
might want to circle those You don't know ariytl
those you have never tried, and underline those'
want to try again.

B. Check the lists of activities posted
areas. There will be many items on thee
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appropriate to help you accomplish your goals.

C. 3e sure to chec!c the posters of various activities on walls
throughout the school building. ilev ones appear daily.



C. aelntion to Prrents

3ecoming effective counsellors is at once the most satisfying

rnd the most cha11engin7 tnsk facinf5 a stnff member. It is the

counsellor's role to help students develop in R variety of ways.

This means that as -ell ns fostering a student'c intellectual

growth, a counsellor participates in the lives of the student as a

friend as well. Often, one of the most important aspects of this

relationship is the extent to which a counsellor can serve as rn

intermediary between the student and his/her parents. The family

experience is a strong and powerful influence on the growth of a

child and the school recognizes that in order to help P student

develop full potential and uniqueness, parents must also be helped

to understand and interpret their son and daughter's experience at

the school.

Contact with parents should be established immediately. 3y

the second Ileek of classes, counsellors must send home the student's

schedule, a letter which explains ALP's governing structure, and an

invitation for parents to serve on our governing committees. Fol-

loing up with introductory telephone call may help improve

communicaiion. Prrents may need to be convinced that we do seek

their serious participation in the school. At the conclusion of

each evalurtion period, parents must be contacted again, particular-

ly if communication has not bc,en extensive, and informed of their

child's progress and of any schedule changes during the quarter.

Occasionally, you may find that students do not wish a

counsellor to establish a relationship with their parents. For

students who are seeking to affirm their own identities as indepen-

dent adults, the inclusion of parents in their "education" lives

may feel like an intrusion. and it may in fact create considerable

resentment. There is certainly no single answer to this dilemma.

That the school encourages and respects the principle of parental

involvement should be made clear to all members of the community.

That it respect confidences between student and counsellor and

counsellor and parent should also be frankly acknowledged. However,

the counsellor is foremost a facilitator of student growth. As

such, he/she has a responsibility to insure that students come face

to face rith all dimensions of their lives. Accumulating "confi-
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dencea" may serve to sep-rate instead of integrate these dimensions.

It is therefore inculbent upon counsellors to weigh carefully the

direction in which they will tal:e nezative e;cpressions of feelings

-- both from parents toward their child rnd the child towards their

parents. .hile there ill certainly be craes in which parents end

children cannot discuss concerns together at one sitting, the goal

should be to bring them to:ether at some point and attempt to

establish some degree of honesty and trust between them rhich will

both enhance the relationship and free the student to feel comfort-

rble and good about his/her achievements or goals.

There are limits to how much you can do and, in fact, how'

much you should. do. Our students are burgeoning adults; they

should be made 'ware of possibilities and consequences; they should

be guided and befriended. 3eyond this, no one can go.

D. :valuations and aecord Leepinc.:

.Counsellors rre responsible for keeping up to date the file

on each of their counselleos. ho grades are assigned to students

but rather at the end of each quarter, both students and staff rrite

evaluations for the woriz completed. Counselors must see that all

evaluations on their counsellees are turned in and placed in the

file. These files are open to both students and parents at all

times. If ever anything is temporarily removed from a file, coun-

sellors must remind the:Iselves and others of the importance of

returning it.

"Lvaluations must be filled out by every staff member who

wis:les to give credit for any undertaking to a student. Evaluation

forms are available for both staff and students (see sample) or

each can feel free to creat their own form. In any event evalua-

tions should include (1) a course description, (2) a course sylla-

bus, (3) specific reference to the skill attainment of the student.

Remember that these evaluations are often quoted in a student's

college transcript. Since they replace grades and are really our

only source of recording accomplishments of the student, they

should be done in detail. In the event of more intimate comments,

these should be included but noted that they should not be sent

beyond the school.
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3. College Bound Students

3tudents interested in attending college the following year

should berrin prerwring, with the help of their counsellor, in the

fall. Students, togetber with their counsellor, should begin by

makinrf, Ft general list of schools th-t are appropriate for the

student to attend with respect to his/her academic standing and

future interest. Students are then responsible for writing to

these schools requesting applications and cataloguese If the

student is in need of financial aid, he/she should mention this to

the college since many of them have a separate scholarship applica-

tion. "1 ormal college" requirements are: four years of Lnglish,

one year of lab science, two years of foreign language, and two

years of math.

Testinr,

iiost schools will require applicants to take the Scholastic

Aptitude Test (SAT) and some will also require a number of Achieve-

ment Tests. Both of these tests are offered concurrently in area

test centers on the follw7ing dates:

irovember 1, 1975
Decenber 6, 1975
January 24, 1976
April 3,
June 5,

1976
1976

The deadlines for applying for these tests arcs

September 26, 1975
October 31, 1975
December 19, 1975
February 27, 1976
April 30, 1976

Students applying for admissions for the following September should

try to complete their testing by the December 6, 1975 test date.

Collee,re Transcript

Counsellors are responsible for keeping close track of all

deadline dates as regards their counsellees' applications to

college. Colleges will request that counsellors send in a secondary

school report on all applicants. The ALP secondary school report

includes a standard cover letter, an ALP transcript, a transcript

from previous schooling, course descriptions, and an essa.y that

personally assesses the student. An example of a secondary school

report can be found on the following pages. Since ALP does not
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assign grades to students, the counsellor's essay should take care

to include ecerpts from the student evaluations.

(Janple trcmscript)

Providence, a.I. 02903

Date

)ear lodame/Sir:

2nclosed you will find the following informations

A. 1 brief explanation of the Alternate Learning Project

D. John Doe's official transcript for work done at ALP

C. rrn official transcript for work done in previous school(s)

D. Course descriptions for those courses the content of which
is not clear by title

2. A Counsellor's aeport which personally assesses the student
and makes specific reference to the quality of his/her
course an or project work.

Grades are not assigned to ALP students. They receive either

C/ dit, ITo Credit, or Credit with Distinction. Credit indicates

that the student has completed all of the assigned work and has, to

a satisfactory degree, attained the particular skills being taught.

Credit ,Ath Distinction indicates superior performance.

Counsellor's Signature

If there are any questions, please do not hesitate to contact me.
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ALTERNATE LEARNINGPROJECT
180 PINE STREET

PROVIDENCE. RHODE ISLAND 02903
(401) 272-1450

Jame
LAST FIRST

Date_January '28, 1574

MIDDLE

.ddmss
STREET AND NUMBER

lailing Address (if different from above)

)ate of Birth ,iate of Enrollment at Alternate Learning Project
September, 197;

June 1974
Date ofmilfwenn___AiractertstErnd_

CITY STATE ZIP

Jo. of Years of Attendance Two

1igh School Previously Attended

uhrtston M.S.
g

Johnston (2) Hope
Jo. of Years of Attendance (1

CITY

semester)

STATE

(See attached transcript for previous high school reco.

COURSE TITLE I') tatolar Comm2n,4 Sy=
CREDIT/AUDIT

Seminar* 1972 1973 Credit

Life Drawing 1972 1973 Credit

Credit#

Creditlil
Ceramics 1972 1973

Fashion Design 1972 1973

Silk Screening (Rhode Island School of

Design Evening School) 1972 Credit

Freedom and Evil in Literature 1973 Credit#

1st Qtr. 2nd Qtr.

Critical Writing 1973 1973-4 Credit

Credit°.General Math Review 1973 1973-4

Women's Group* 1973 1973-4 Credit#

Credit#'Life Drawing 1973 1973-4

Stages of Life Seminar 1973
,

Credit'

Pain#ng (Rhode Island School of Design) 1973 1973-4 Credit

Psychology of Money (2 wk. course) 1973-4 Credit

Independent Prodect in Art 19734 +

,

I') See attached for course descriptions and comments on student's work.

#1 Courses currently in progress.
#With distinction

Of last year's graduating class % applied arid % were accepted to a four-year college.'

Of this year's graduating class ,% plan to attend a four-year college.

l recommend this student to
(name of collet,

for academic prcimise
for character and personal promise
overall recommendation

NOT WITHOUT FAIRLY
RECOMMENDED ENTHUSIASM STRONGLY STRONGLY ENTHUSSASTICAL)

0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
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i:ame

ALTERNATE LEARNING PROJECT
160 Pine Street

Providence, Rhode Island 02903

Last First 'addle

iCourse Descriptions
(Course descriptions are outlined only for those courses the
content of which is unclear by title)

S_dLINAR - An attempt to explore the hidden and not so hidden dimen-
sions of our lives,

- Those aspects of our behavior which we take for granted and
about which we structure our lives or by which we have them struc-
tured for us

- The institutions which reach out to meet us as we are
"growing up" and the values and roles they hand us

- The past and present responses to the socialization process
and a look at alternate life styles. The course makes extensive use
of films, selected reading and interpersonal exercises and discus-
sions.

I0i1EN'S GROUP - The intent of the lomen's Group is to give an idea
of the vastness of the problems involved in the issues of "'omen
and Society," to give a sense of the vrriety of statements of these
problems and to see them as they relate to our lives as women. The
following problems serve as a basis for our reading and discussion,

1. Are women born or made? Are we formed by our biology,
our economic system, or our culture?

2. Are women oppressed? If so, by who or what?
3. Do women have a history and culture of our own?
4. 'hat alternatives do women have now?

STAG:3 OF LIFE SEilINAR - The Stages of Life seminar starts off with
birth, ends with death and covers a lot of the space in-between.
e rill talk, read and think about infants, children, adolescents,

"adults," middle-aged people, and old peoples what life is like at
different points along the way. The course will include readings,
films, and will require some short and one long paper.

ARTS/HUHAFITILS IORKSHOP - This course will focus on what seems all
too familiar to us and teach us to agst what our city really is. The
course will include exercises in observation ranging from the micro-
scopic to the aerial view, using writing, drawing, photography,
taping, and other media. A lot of time will be spent exploring the
streets, parks, rivers, cemeteries and various neighborhoods of the
city. Guest speakers will guide us in understanding the geology,
history, wildlife, political structure, ecology, etc. Each student
must keep a journal during the course.



ALTERiTAT3 LEARIa:G PROJ:CT
180 Pine Street

Providence, Rhode Island 02903

COUNS:LLOR'S R:PORT

entered the Alternate Learning Project In
September 1972. Six months before she had dropped out of Hope High
School. her records showed her to be a bright young woman, "stable
and mature." However, although had indeed wantained a
high level of achievement, she was, in fact, considerably disheart-
ened. Her real passion and incentive sprang from her work in art.
School vas not supportive. Courses were either not available, or so
fundamental as to be wholly unrewarding. decision to drop
out of school was a result of a personally irreconcilable frustra-
tion with her"education." She needed an environment that would
allow all parts of her life to converge into balance and wholeness.
91111, as the months rolled into each other, also acknow-
ledged that being at home and Pursuing her art and reading and sew-
ing on her own did not relieve the restlessness or the dissatisfac-
tion. is a student in the real meaning of the word. Her
desire to learn, to be guided into the exploration of her creative
imagination is genuine and compelling. Thus, she arrived at the
Alternate Learning Project and school once more.

Encouraged by the offering, registered for a number of
art courses as well as some standard and not-so standard classes.
Almost immediately her spirit lifted and she plunged relentlessly
into her work. It has been a productive and satisfying time for
her, not only in her opinion, but in the opinion of her instructors
as well. The following are selections from various evaluationss

at21110. -" is extremely imaginative and creative...She
approaches class with enthusiasm, proposes and develops new ideas...
values her own work and is sought out by other students."

Fpiphion Design - "It is refreshing to find a student who has such a
keen desire to learn and an imagination to match it. It is always
helpful to start out with sone raw talent and this student has
enough to make a career out of design."

Life Drawing - ITovember 1973/" is continuing to develop her
understanding of the figure and of the process of drawing. Her
work has matured...Talent, curiosity and hard work are all helping

to become a good artist. Her only weakness is that she tends
to work in a similar style a lot of the time, but she readily
acknowledges this mistake and is always willing to try something
new," January 1974/ " continues to grow...Her work is excel-
lent - she has not disappointed me in the least."

Critical Iriting - " is a thoughtful and intelligent student.
She reads closely, aware of both literal and figurative meaning.

's essays effectively explore connotative values and context
with each paper she gains more and more control over her prose."
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StarTes of Life Seninnx - "008 has a good sense of what her abilities
are, what her weaknesses are, what to hoDe for rnd be working on..,
has read intensively and thousht deeply about the readings. She has
faithfully and competently completed all assignments for the course.
.e consider her a stable force in the class."

is a ,c;erious student. She takes full responsibility
for her growth as'an artist and as.a weman. Although she'came:to
the Alternate Learning Project primarily to pursue art, she found
she also enjoyed writing, the seminars, literature courses, etc.
Her eagerness and openness, her sensitivity and her willingness to
confront and strengthen her weaknesses are remarked upon by all her
terchers. Her strong sense of integrity and purpose is deep and
unmistakable. She has an understanding of discipline and persever-
ance which is quite rare.

I am confident thlt 's work can only get better. I have
found it elating to work with her. She is always moving and expand-
ins, always goin-7 one step beyond where she was. I reconmend her to
you -ith pride and without reservation.

4 2
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ALT]al:AT: LJ,ARI:ING PROJ:CT
130 Pine 2;treet

Providence, Rhode Island 02903

COUES=OR'S RI:PORT

2he folloying assessment of 's capabilities and poten-
tial for achievement in college is based upon his counsellor's
Personal knowledge of him, the evaluations written by his teachers,
discussion of his work at ALP between his counsellor and his
teachers, and an analysis of his record in the two high schools he
attended before entering the Alternate Learning Project.

All of us who have worked with at ALP share the convic-
tion that he will not only perform at a high level of achievement
in college but that he will also utilize the intellectual treasures,
the skills and the training to be derived from a college education
as the basis for R useful and fulfilling life. The use of the
phrase "intellectual treasures" is particularly apt in reference to

Of his several major strengths as a student, intellectual
curiosit:r is one immediately apParent to his teachers. His evalua-
tions consistently refer to his "earnest desire to learn," "willing-
ness to learn," eagerness to learn, "quickness to advance," and
"taking the initiative and getting things done well without being
told or watched."

A second strength is his analytical ability, in the applica-
tion of which he reveals qualities of objectivity, perceptiveness,
and maturity. He can "analyze conflicting aspects of a problem."
He haS a quick ',Tas-) of social issues and an understanding of their
complexities.

has received commendation from three of his teachers
at ALP for his writing abilities, both analytical and creative. He
"demonstrated an stbility to present his views in a clear and concise
manner;" "steady improvement in technical areas;" he has an "excel-
lent command of vocabulary and organizes hiL thoughts well in writ-
ins;" "also exhibits potential in the creative aspects of language
use." The teacher of the Creative titing course in which he is
presently enrolled expresses a sense of excitement at the work he
has produced. Admission to this advanced course is by permission of
the instructor, received this permission because of the
excellence of his work in the Fundamentals of Communication course.

A final example of 's strengths as a student is one also
remarked upon by all of his teachers at ALP - noticeable and sub-
stantial advancement in kno,dedge and shills in every learning
endeavor he undertoot.
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7. Curriculum

A. Priorities

The structure n.nd procedures of curricular offerings for

1975-6 was develoPed by a committee of students, parents, and

staff. That group was charged with the responsibility of addressing

selreral needs:

- to build on the history of the school staff's strengths in

varied areas

- to balance the need for responsiveness to individual student

needs with the realities of limited resources

- to use "external" resources as widely as possible to expand

the resourcq/instructional base of the school through the use of

contrp.cted services, programs or courses in neighboring schools and

colleTes, and the use of volunteers both for academic and experien-

tial aspects of the program.

In general, there was a need to provide some limits on what could be

effectively offered so that the regular and "auxiliary" staff could

fulfill expectations from courses and experiences.

In planning, the curriculum, the committee wanted to balance

useful and rational structure with flexibility and opportunity for

individura choice and individual creative expression. They wanted

to provide necessary and requested academic programs, and to en-

courage a variety of experiences in the community. They wanted to

help students exnlore areas enabling then to make informed choices

about future jobs and education. They wanted students to be able to

work and learn together in groups designed around a common goal.

They wanted the school to fulfill its responsibility to each student:

to see that each one leaves in secure possession of the skills and

knowledge needed and wanted in the next place to which the student

is going. They wanted the school to encourage students to break out

of their usual set ideas of what they can and can't do to try new

end different ways of learning and expressing themselves - whether

it be an art course for one who considers herself unable to handle a

paintbrush or drawing pen, a higher math course for one who thinks

he hates math, or a community site placement for one who has up to

now felt most comfortable in a desk-filled classroom.

The school's goals are the development of a wide range of
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iiost schools establish the "worth" or "credit" given to

courses on the basis of somewhat standardized procedures called

Carnegie units, which essentially describe the amount of time spent

in a class, i.e. 250 minutes per week for one year equals one Car-

negie unit.

This definition does not make any real and continuous state-

ment about the energy, commitment and effort of either the student

or the teacher. To provide significant learning experiences, 1'4 is

expected that participants are actively involved in the experiences

of a course. It is obviously implied that the courses will provide

the opportunity for appropriate involvement; this can be clarified

by determining the intended activities and expected outcomes of a

course in advance.

To meet the vrriety of needs, the curricular offerings are

considerably varied in the amount of time spent in a week or month,

the degree of continuity, and the integration with other elements.

Some will function for one quartey some will include two consecutive

quarters for continuity and depth in a certain subject matter; some

will have much higher criteria for commitment and effort than others.

To have a degree of consistency between courses and teachers, the

Date

STAFF RATIWALE AND DETAILS FOR E:4TENDED FI:LD TRIP

State destination, itinerary, and dates:

State the purpose and educational value of the trip (include group

nnd individunl Eroals).



following definitions are provided:

- credit will be assigned to courses/experiences/study that

include:

(1) weekly expectations of 6-9 hours of participation and

effort, including classes, related experience, preparation of
assignments, etc.

(2) a continuous time that allo-rs for depth of development,
normally 7-9 weeks

(3) active, continuous involvement in the activities and
tasks of the course, including the completion of the pre-stated
lainimum reruirements

(4) definition of the amount of credit value in advance,
iiith the specific expectations of requirements and outcomes

For example, a project that includes a site-placement for 6

hours per week, 4 hours of class time, regular reports on develop-

ment rt the site, re.,dings and journals and papers for an eight-

reek period of time would be assigned as two credits. A basic

skills class that met e'tch day for one hour, and !lad regular assign-

ments of reading or writing that averaged 4-5 hours per week and

met for an eirrht week period will be given one credit.

C. Graduation requirsments

It is expected that graduation from ALP will be an indication

of the student's understanding of his/her gaals, accomplishments,

and direction in personal and career terms. Zach prospective

graduate will present their case to the Graduation 3oard of Review

in terms of those goals, achievenients, and direction. Students who

seeh to graduate must notify theif counsellor by the evaluation week

prior to their expected last quarter in the school. Student and

counsellor rill assess the student's attainment and prepare a case

to present to the Graduation Joard of Review.

Since there_tre:external criteria for accomplishment as well

as there are basic guidelines for the amount of credit that must be

earned. These are as follows. (flote: "Credit" is the ALP defini-

tion. Two credits equal one unit.)

1 unit (2 credits) for demonstrating English competency
(other courses taken in Lnglish, either before or after "competency"
are designated for elective credit)

1 unit (2 credits) for Lath Competency
1 unit (2 credits) for U.S. History
1 unit (2 credits) in Science
12 units (24 credits) in e1ectives

An "average" quarter for a student moving towards meeting the
.
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grrduntion requirenents would be 4 credits in a quarter X 4 quarters

in the year X 4 yerrs in the school. The vnrirtions from this

average nre obviously considerable. A student might nttnin 6

credits, 5 credits, 1 credit, and 6 credits over the course of

successi-e eunrters during the year. Such a student would be well

rbove the n.vera7e for the yenr, while still matching the use of the

resources of the school to his own needs and concerns.

The 3 Credit Rule: In order for a student to remain enrolled

at ALP he/she must earn n minimum number of credit per semester.

This minimum is 3 quarter length (3 week) activities per semester.

Failure to meet this reauirement will result in transfer to the

school previously attended.

Counsellors should note that the graduation requirement in

other Providence Schools is framed both in terms of time served and

rs 20 year credits. Further, advancament from grade 10 to 11 or

11 to 12 is dependent on the number of credits earned to that point;

therefore a student who might transfer from ALP nfter a year or two

of minimum accompli-ihment (i.e. 4-5 credits for the 9th and 10th

,r2-2nde) may yell be nlaced in grade 9.

that is Competency? "Competency means "skills sufficient to

deal with the necessities of life."

In thinking about a grrduation requirement in Lnglish, we

wanted to look at the problem as, "what English skills does a person

nLed to deal with his/her life in the future?" rather than Olow

mnny :nglish courses nre e going to make the students take?"

Therefore, the graduation requirement in Znglish is not that

the student must taske n certain number of Lnglish courses. The

requirement is that the student must have his/her English skills in

good enough shrpe to deal with the "necessities of life" after

leaving high school.

For example, if a student is planning to go to college, hs/she

should be able to handle writing a 5 or 10 page paper without undue

agony. If someone is planning to be an auto mechanic, he/she should

be able to understand the repair manual for the new emission control

systems. ;Illukaa should be able to read, understand, and deal

with such things as application forms, leases, income tax forms, etc.



The competency requirement asks that the student demonstrate having

achieved a level of Iprogiciency in re-Aing and writing to deal with

these kinds of tasLs.

A student might enter ALP yith his/her reading and writing

skills in e::cellent shape. She/he can demonstrate competency in

one of several -rays: by "passino:" the competency test, by submitting

a project he/she has done which shows the student's skills, or by

some other form of demonstration, program, etc., which indicates

that the student has acquired the reading and writing slcills she/he

needs.

1:ost students probably enter ALP rith some of their skills in

fine shane, but other skills are in lousy shape. A student might

be able to read with ease and understanding, but have enormous prob-

lems with writinz. Another student might be able to express ideas

but be totally baffled by periods, commas, and semi-colons.

A student might be planning to go to college, but be terrified at

the thought of having to do a 2-page prper. In any of these cases,

the stue,ent would choose a course or courses that helps him/her to

work on the reading and writing skills that need improvement.

The same general principles apply to competency in math,

history, or whatever. A student who graduates from high school

should be able to do arithmetic and fractions and percentages and

so on. Albegra II is valuable if one wishes to study higher mathe-

matics, but it doesn't come up in daily living. So you wouldn't

need Albegra to be competent in math.

It.is important to make clear that achieving competency is

not the same as "doing time" in some classes. Some students might

sit passively in class after class without dealing with their skills

rnd needs at all.

The competency requirement changes the question,

"Do I have enough credits in 2nglish?"

to

"Do I have the skills I need?"

O. Specific Curricula

Follwring are the general parts of the curriculum with a brief

explanation of each, and a short summary of each of the activities

included within a general area. (For a detailed description and
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explanation of each , ,Ivity, with the specific content, require-

ments and names ,)ersonnel, refer to the School Catalogue.)

GROUP PRO,J=C2S: Group Projects combine in-school experiences,

such as academic classes or topical workshops, with out-of-school

experiences such as working site pinlements or community investiga-

tions and research. Each one is organized around a particular

theme, includes work in more than one academic area, nnd provides

students with a chance to work together in groups in addition to

doing much individual work in a class or site placement.

iork in projects fulfills graduation requirements in areas

specifically included in the project. In some cases, individual

contractual arrangements may be made for project-based work to ful-

fill graduation requirements in areas outside the specific project

PHYSICAL AND i Gi.TTAL HEALTH CARE PROJECTs The purpose and focus

of this project center on Career Exploration and aptesting'of

interest and experience within health care fields. Activities will

include classes in science and psychology, workshops in health care

and career education topics, and site placements in health care

facilities. Academic requirements in Science are fulfilled through

this project.

The project is being organized and led by a team of staff

members. Their work will be supplemented by contracted services

personnel and community volunteers.

DISSEidIFATIO11 PROLTICT: The purpose and focus of this project

relate to Career Exploration, Communications, and examination of

educational issues. This will be done by involving students in

parts of the dissemination process with the four-person Dissemina-

tion Team of staff members. They will work with people who come

into the school to learn about it; they will take part in the

training of people planning to set up other alternate high schools;

they will correspond with interested people about the alternate

school process; and they will have available site placements in

educational institutions. There will be a certain amount of travel

in company with staff to other communities. There will also be a

workshop in issues in education.
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CITY LIFE PROJECT: Students in this project will conduct a

study of an urban environment, focussing. on Providence as a primary

source. The work will include learning about the zovernmental,

business, social and cultural aspects of the city; studying its

physical details; and analyzing the city's neighborhoods in terms of

the kinds of people who live in them, the housing, services and

activities which go on there iays in which the city has changed

from past to present, and ways in which it is likely to change in

the future will be examined. Students will have an opportunity for

Carerr Exploration through the study of various agencies and occupa-

tions, and through site placements. The project will include a

series of workshops on the different topics as they occur and on the

skills needed for the investigation students will conduct. There

will be trips to look at other cities and suburban and rural.environ-

ments.

Thefgaduation requirement in HistoryAfulfilled through this

project. Personnel are staff members with help from part-time

contractual services and community resources.

COhilUEICATIOFS PROJECT: This project deals with writing and

other language skills, career xploration in writing areas, and

communication within the school community. It will undertake to

produce a Literary hagazine and a school newspaper, and to develop

site placements.

Personnel will be two full-time staff members and part-time

staff and volunteers as available.

GOTERFAITC: Student membership in the committee system is

both a means to participate fully in the decision-making and a means

to learn skills of organization, planning, and knowledge of specific

issues central to the operation of the school.

BASIC SKILLS PROGRAES: The school has undertaken a commit-

ment to carry out co-ordinated programs in the kind of reading,

writing and mathematical skills every person needs in order to get

along as a worker, as a consumer, or as a means to advance in a

chosen career. Ihether a student's goal after high school is work,

vocational or technical training, or higher academic, professional

or artistic education, there is an appropriate level of skill in

these areas which it is the school's job to provide.
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ENGLISH RADING AND ;RITING PROGRAMS; Under the direction of

an English 3asic Skills -o-ordinator, there will be a comprehensive,

co-ordinated program be:inning with overall diagnostic testing and

analysis in the fall. Using the results of a writing sample for

initial placement, a detailed and individualized program will be

planned and put into effect. All courses and activities within

the program will be rated as to level so that proper selection maY

be made by counsellors and students working together.

In addition to the Babic Skills Co-ordinator, other full-time

staff will be working in the area. Volunteers may also be recruited.

.ork towards achieving skills may take place in activities other .

than Basic Skills classes; the Basic Skills Co-ordinator must super-

vise and approve such work.

BASIC iLATIELATICS PROGRAMS; There will be three sections of

individualized instruction in Basic Mathematics. There will also

be the opportunity to acquire mathematical skills in other activi-

ties designed by the Basic Skills staff. The Mathematics program

will be under the direction of a Basic Skills Mathematics co-ordina-

tor. In addition, the program will have the services of another

staff member, and community resources will be recruited as needed.

GLNERAL ACADEMIC AND ARTS CURRICULUM,

LITERATURE - There will be a variety of courses in Litera-

ture at both middle and advanced levels, co-ordinated and directed

by a full-time staff member. Some courses will be taught by full-

time staff, others will be taught by contracted services personnel,

student interns from college programs, and volunteers with expertise

in the area. Arrangements can be made for students to enroll in

Literature courses at local colleges.

FOREIGN LANGUAGES - A full-time foreign language teacher

on the staff will teach French I and II and Spanish I and II. He

will also co-ordinate opportunities for students to pursue advanced

studies in these languages, and studies and experiences in other

languages, in academic and community settings outside the school.

SCIENCE AND HATIELIATICSI General Science will be available

within the school in a variety of ways. Laboratory sciences and

advanced sciences will be available in a variety of academic set-

tings outside of the school under a co-ordinated science program
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directed by a full-time Science staff member. Students wil3 be

able to registLas for coures both qt local high schools ane local

colleges as well as at the Urban Zducation Center and college

extension programs. The Health Care Program is part of the overall

science program.

In advanced areas of mathematics, Algebra I and II and

Geometry will be offered within the school. Calculus, Trigonometry,

and other advanced mathematics will be available through registra-

tion in courses at other city high schools. These activities will

be unr'er the direction and supervision of the Eathematics co-ordina-

tor-

SOCIAL scIEec.s. - A program in Independent Study in

History is beim. offered Rs a way for students to fulfill the

graduatic.-1 requirement in U.S. History aii/or pursue topics of

individual interest in airopean, African, and Asian history as well

as American History. All students who sign up for this program will

take part in an introductory genercl workshop, after which they will

work independently under the direction of a member of the History

staff. Lvery student will have a scheduled periodic meeting with

the staff member. Topical courses'in other areas of the Social

Sciences, such as Psycholo gY, Sociology, Law and Government and

3conomics will be availrble through projects, through part-time

staff, and through volunteers. Projects will include aspects of

the Social Sciences in their activities.

IND3Pi1liDiNT STUDY: Proposal for independent studies must be

completed no later than one week prior to each quarter so that they

can be reviewed by the counsellor and so that a form for indepen-

dent study can be completed and forwarded to the Curriculum Commit-

tee for review. (See example following.)

5 2
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IHDEELNDENT STUDY FORN

Subject to be pursued,

Nature and extent of work:

Schedule of activities over the quarters

Define the relations between the student and staffs how many

meetings, Of what sort? How will the staff review/support the

student's work?

ihat will be the outcome of the study? A partioular

be demonstrated? A report? A presentation?'

'Mat are the conditions for which credit will not be given? Aiat

are the minimum conditions for credit?

Sigied

4,1



71. General Policies and :veryday Procedures

This last section contains a number of operational aspects of the

school which are mundane but important for consistent operation.

Telephone; The ALP telephone budget is severly restricted. Please

do not use the phone for personal calls. The pay telephone should

be used for incidental telephoning.

In most instances the secretaries will be on hand to answer

the phones and take messages. If you are not readily available, a

message will be placed in your mailbox. You should check it two

or three times P. dry. Teachers vill not be called out of class

unless it is an emergency or unless the secretary has been told by

you to do so.

There are 125 students at ALP. Any student may be anywhere et

any given time of day. There is no public address system. The

secretary can not be responsible for hunting down the whereabouts

of students in order for them to take a phone call. There is a

student message board and student telephone messages will be posted

there.

In the event that the secretary is away from the desk when

the phone is ringing, staff members in the area are expected to

answer the phone end take a message.

Lunchess The school does not have a lunch program. Staff members

may either bring their own lunch and eat it somewhere in the school

or go out of the building.

Securitvs The school is unable to have an alarm system installed

because the cost is prohibitive. 2ith the exception of locks on

the doors, no further security exists. lb one should leave valus-

bles in the school overnight, including coats, wleaters, records,

etc. Any personal items or equipment brought into the school

should be kept in account at all times.

Parkinn't A parking place will be provided for full-time staff mem-

bers in the parking lot on Richmond Street. Parking is limited and

people are frequently blocked in. 3e sure to let a staff member

know in the morning when you come in that your car is blocking his/

hers. It saves a trip to the parking lot and subsequent searching

for the owner. Parking in front of the school is illegal and the

street is frequently patrolled.

5 4
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School nctivities at ni7ht: Any evenin.7 activities in the school

must (1) have at least one staff member present who is willing to

take responsibility for the work or activity, and (2) prior permis-

sion from the Director.

1:eys: Only staff members who are responsible for opening or closing

the school will have keys to the building. 'Keys should not be lent

to anyone indiscriminately and you should make certain that if you

do lend them out they are returned immediately.

2ield trips: The range of benefits of first-hand observation and

particip- ;ion are obviously important to a school like ALP. There

is a narticular need to coordinate these activities so that they

can be fully effective and can protect the interests of the partici-

nating students and staff consistent with being effectively organ-

ized to protect the school. There are three distinct levels of

"field trip:" each of which calls for different and more elaborated

forms.

Local field trip: Student General Permission form (in file)

Overnight or 2-3 day trips Student General Permission form

(on file), plus Staff Authorization form, which must be authorized

(signed) by the Director

Lxtended field trip: Student Extended Trip Permission form

Staff Rationale for and Detail of Plans

for =xtended Trip

(7,xamples follow.)

Staff Emergency Diformation form

Approval of the Director

55
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Local Field Trips Permission Form

The Alternate Learning Project makes use of learning opportunities
in the community to augment the curriculum. Field trips are planned
and this form is to secure permission for your child to participate.

I understand that field trips will be made from time to time and
give my permission for to participate. I

understand that careful planning and necessary arrangements will be

made for the safety of students. Beyond this, I will not hold the
school responsible.

Date Parent or Guardian



FIL: THIS FOX. IN THIL on= mum: 'LAVING

(STAFF) Or:RNIGHT FLUD TRIP FORI,

Name of person in charge of field trip
Destination Address

Phone rumber Person to meet on arrival

Date Time Leaving Lixpectild Return

ilethod of transportation

Driver(s) if private cpr(s) or school van is to be used

ames of all adults accompanying group

Names of students who are going on field trips

1

Has the insurance of the drivers been checked?

Do all students 'lave permission slips

Approval of contract staff member if the

paid staff member

IN CAS: OF .LIZRGENCY OR CHANGE OF FLANS O

List on the back the purpose of the trip

mind.



3-,CTa1DED FIELD TRIM STUDENT PERUISSION

I give permission for my child,

to accompany the Alternate Learning Project group to

on
date

place

I understand that careful planning and necessary arrengements will

be made for the safety of students. Beyond this, I will not hold

the school or the supervisors responsible.

:;51'

Should a supervisor deem it necessary for my child to be returned

home before the group, I agree to pay the transportation costs.

Date arerraldaran's S sature

P2RHISSION SLIP FOR EIERGENCY PROCIMURES ON EXTENDED FIELD TRIPS

I, the parent/guardian of authorize

representative of the ALP to

grant permission for emergency medical care including,any surgical

procedures for our child during the ALP trip to .

from to . - In addition, legree to .

reimburse the ALP for any expenses involved. Thorough attempts

contact parents or guardians will be made should an em4kgehOY ar
,

prior to taking anY actions.



Date

STAFF RATIOFALE AND DETAILS FOR EaENDED FIELD TRIP

State destination, itinerary, and dates:

State the purpose and educational value of the trip (include group

and individual goals).

Name manner of travel. If private vehicle, give age, condition,

and insurance coverage.

Housing arrangements!

Complete parent and advisor permission forms.

Describe parental involvement in planning including who, what,

where, when, and how.

List participants. Include their names, addresses,

ages, and advisors.

(Continued on next page.)



: 4:3

;hat was the manner of selecting participants?

.ho will be in chnrge of supervising on the trip?

'hat are safety precautions and procedures for emergencies (accidant,

illness or separation) while on the trip? (See forms for illness

and emergencies.)

Give budget and how procuredt

Reporting procedures, upon return, for sharing of learning.

3va1uation of the trip.



EIERGENCY IFFORi:ATION SHE1T FOR 24;:TEPDED FIELD TRIPS:i

Fame of Student

Fames of parents

Address

Home Phone 1or1c Phone

In the event of an emergency if we cannot be reached, plea.se call:

llama Address

Home Phone lork Phone

Ihat shots has the student had?

:hen?

Does this student have any medical problems, conditions or allergies

the trip supervisor should know about?

iiedical instructions for the students (pills, medication, etc.)

Any additional comments or special instructions:

Family Insurance Company

Policy A

* Any staff member taking an extended field triP should maks osrtai

the above information is completed and inserted in student file'
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VII. School Calendar 1975-1976

This calendar was developed to provide an overall structure while

also helping to develop a more varied use of time and learning

experiences. It is intended to be based on instructional concerns.

Sept. 3'r 12. Orientation

Sept. 15 - Oct. 241 First quarter (6

Oct. 27 - 311 Evaluation week

Nov. 3 - Dec. 12: Second quarter

CHRISTHAS VACATION

Jan. 5 - 301 4 week period of workshops, special activities.

ongoing classes and projects may be included :

Feb. 2 - i.ar. 26: Third quarter (7 weeks plus a vacation week)

Ear. 29 - Apr. 2: Evaluation week

Apr. 4 - flay 28: Fourth quarter (7 school weeks plus one

vacation week)

i.iay 30 - June 11: Special events, evaluation, planning with

student participation, etc.



TEI1C::a caua: ]/ALUATIO1! OF STUDEHT

Student a. Teacher 3. Date _122/1:5____

Course Elementary :ducation ?raj:2st Counsellor Shirley

1. Course description (Please attach copy):

2. Attendance, Re[fular X Irregular
Lade more than half of classes
ade less than half of classes

3. hat did the student accomplish? (Include, if applicable, books
read, papers written, other projects, trips taken, etc.)

R. read P.S. You're Eot Listening and The Open Classroom,
around which class discussions focussed during the first quarter of
the Elementary Education Project. She always participated actively
in the discussions and, on several occasions, brought to the class
issues she considered of importance for us to discuss or activities
which she felt would be beneficial for the group.

She worked two days a week at the Children's Center, tutoring
a boy with whom she hnd worked this past summer at a camp for "emo-
tionally disturbed" children. R. also faithfully kept a journal of
hor observations, ideas, problems, plans concerning her site place-
ment work.

4. hat are the student's strengths/weaknesses?

R. is very bright, self-reliant person. She arranged her
own site placement, s'killfully negotiating her way around and through
the Children's Center bureaucracy. She cares deeply about others and
her love and concern for lenny was clear and direct. She put a
great deal of thought and effort into creating a supportive, bene-
ficial relationship with ILenny and helpinT him deal with the behav-
ioral and academic expectations of the Children's Center school. I

believe she learned a great deal about children, about teaching and
learning, and about herself through her site placement work.

5. Other comments,

After the first quarter was finished, I discovered that R. had
felt dissatisfied with some aspects of the Elementary Education
class. I wish that she had expressed her concerns while the class
was in session so that the experience might have been improved not
only for R. but also for others who might have been feeling the same
way.

6. that were the chan7es, if any, in the student's participation in
the class?

Excellent participation throughout the quarter, in all aspects
of the Elementary Education Project.

7. Did the student receive credit? Yes X Vo

Signature
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2LETARY EDUCATIOI: PROJECT - consE DZSCRIPTION

The Ele:lentary Education Project is a "package" designed to
help students develop a deeper understanding of teaching/learning/
little I-ids/schools/education/etc The project consists of several
different hinds of activities; therefore it requires a much larger
time - and eners7 - commitment than would a regular course.

(1) Site pl-cement - Each student in the Elementary Education Project
works with young children for 6 or more hours per week in an elemen-
tary school classroom, day care center, Head Start center, public
library, or other educational setting. Some students work as general
classroom assistants, participating in all of the classroom activi-
ties, Others work on a one-to-one basis or lead small groups.
Students with R particular interest - art or science or creative
writing, for example - can design their site placement work nround
that interest.

(2) Journal - As part of the "package," each student keeps a jour-
nrl in -rhich he/she records ideas, plans, experiences, observations,
problems, joys, hassles, sorrows, hopes, etc., concerning his/her
site placement work. Periodically, the students rill share their
journal materials with each other - to offer help, feedback, sugges-
tions, praise, observations, etc., to one another.

(3) Class meetinp:s - are designed to introduce students in the Ele-
mentary Education Project to ideas, activities, projects which might
be helpful in their site placement -York; to explore issues, concepts,
philosophical concerns dealing with teachino;/learning/education; to
clarify and expand through discussion our understanding of the read-
ings and our site placement work.

(4) 7.1eadinc,:s - 'e will read and analyze a number of books. Zithers
P.S. You're 1-ot Listeninc,-, The Open Classroom, Their Universe, The
Lives of Children, 7ree Schools, and others. In addition, students
in the Project will develop independent reading about topics of
individual interest: for example, the education of retarded children;
methods of teaching readisv; arts Rnd crafts activities; inner-
city education; etc.etc.etc.

6 4
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:3TUD:1.7T S.:LF :7ALUATIOH FOR

Student: R. Teacher: 3.

Course: Elementary :ducrtion Counsellor: Shirley Date: Nov.1
Project 1974

1) Attendance: Regular X Irregular
i.iade more than half of classes X
iiade less than half of classes

2) .hat did you accomplish in this class (include, if applicable,
books read, papers written, other projects, trips taken, etc.):

books - P.S. You're Not Listening.; The_Open Classroom
site placement at Children's Center - I learned what motivates

children, how far they can be pushed, how valuable a relationship
ann be formed, views of the teacher, kids reactions to different
situations, everything in my journal, etc.etc.

I made a game also. From class discussions I started to
e;:plore different ways of handling situations through education,
with kids, and just rel-,tions between people.

3) hat do you feel are your strengths/weaknesses in this class?

weaknesses - I am still too sensitive to kids reactions - I
am hurt by rejections (Eenny i.e.) even though they may not be
mernt personally.

strenaths - I can gain respect from supervisors, I am depen-
dable for the kids, and dedicated, I have learned how to be more
cooperative in a group, and how to respond to criticism. Also,
how to arrive at helpful sug,-estions.

4) Other comments:

5) hat changes, if any, did you go through in your participation
in this class (over the eight weeks)?

everything mentioned above -
also - things that are indirectly associated with education

- i.e. building the rooms - I never thought seriously about the
effect of participating in creating, or being in different atmos-
pheres.

6) Do you feel you should receive "credit" for this class?

Yes X Ho

Signature

6 5
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Alternate Learning Project

SIT: PLAC:=1T :1ALUATION OF ALP STUD:NT MTERN BY SUPERVISOR

Student: Dates

Supervisors

Cooperating Site:

1) Approximately how many hours a week has student been spending
at placement? hours.

2) Has student's attendance been: regular irregular

if "irregular," approximately how many times has student missed?

,hen student has not attended, does he/she generally let you
know in advance? Yes Iro

Any other comments about attendance:

3) :hat were your expectations for what this student would do at
your site?

4) :hat, in fact, has the student done?

5) ;hat role have you played, as supervisor, in the student's work?

6) Please briefly describe the student's strong/Weak areas in his/
her work performance?

7) Has the student been meeting exceeding
below your expectations.TUEeck one,)

8) Additional comments: (use reverse if needed)

or falling

PIZABIL F:EL FRZZ TO CALL .US ABOUT TKS: 2724,4'



SITE PLAC.aENT EVALUATION BY STUDNT

STUD3NT:

SUPERVISOR:

COOPMATING SITE:

DATE:

1) How many hours a week have you spent at your site placement?

hours.

2) How has your attendance beens regular irregular

If "irregular," please explain why you haven't been goings

3) !hat were your expectations for what you would do st this

placement?

4) Isat have you in fact been doing?

5) !hat have been your stronjweak points in performing your site

placement duties?

6) Do you feel you have been receiving adequate.supervisionfro

people at your site placement? Yes

If''nOi, what s missing? .;hai do you.feeiyOUnie'

7) Overall, has your siteplacement-beo*

or fallling below.-

8)%Any other Oommentst.

kVa'


